
1 

Burman Infant School                                                 
Pupil Premium Strategy Statement – 2021 to 2024                     

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School Overview 

Detail Data 

Number of pupils in school  178 (exc. Nursery) 

Proportion (%) of Pupil Premium eligible pupils 10.6% (19) 2022-23 

Academic year/years that our current Pupil Premium 
Strategy Plan covers (3 year plans are recommended) 

September 2021 –  

July 2024 

Date this statement was published December 2021 

December 2022 

Date on which it will be reviewed July 2023 

Statement authorised by Miss E Saxty (HT) 

Pupil Premium Lead Miss R Goddard (DHT / 
Inclusion Lead) 

Governor Lead Mr R Horton 

Funding Overview 

Detail Amount 

 2021-22 2022-23 

Pupil Premium funding allocation this 
academic year 

£26,865.00 £25,555.00 

Recovery Premium funding allocation this 
academic year 

£2,560.00 £2,294.00 

Pupil Premium (and recovery premium*) 
funding carried forward from previous 
years. 

£1,465.00 £0 

Total budget for this academic year £30,890.00 £27,849.00 
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Part A: Pupil Premium Strategy Plan 

Statement of Intent 

At Burman we aim for all children, irrespective of their background or barriers to 

learning, make good progress and achieve well across all subject areas. The focus of 

our Pupil Premium Strategy is to support disadvantaged children and our vulnerable 

children to achieve this goal, including progress for those who are already high 

attainers.  

High-quality first teaching is at the heart of all we do at Burman, with a focus on the 

barriers faced by our disadvantaged children and the areas in which they require the 

most support. This is proven to have the greatest impact on closing the disadvantage 

attainment gap, while also benefitting the non-disadvantaged pupils in our school.  

Our intended outcomes are designed to sustain and improve the attainment of our non- 

disadvantaged children, alongside progress for their disadvantaged peers.  

Our approach will be responsive to individual needs, identified through detailed and 

accurate observation and assessment (not assumptions about the impact of 

disadvantage). The approaches we have adopted complement each other to support 

our children in reaching their full potential.  

To ensure our approaches are effective, we will:  

 adopt a whole school approach in which all Staff take ownership for the 

outcomes of their disadvantaged children and raise expectations of what they 

can achieve  

 ensure disadvantaged children are challenged in they work they are set 

 promote ‘Building Learning Power’ habits and attitudes to promote better, real-

life learners 

 act early and intervene at the point need is identified  

 engage and involve parents of disadvantaged pupils and support effectively  

Our Recovery Premium is also incorporated into the strategy and is aligned with wider 

school improvements. Overcoming barriers to learning is at the heart of our Pupil 

Premium funding use and we understand that needs and costs will differ (and can be 

subject to change, in order to be responsive) depending on the barriers to learning 

being addressed and the interventions required.  

Our strategy is also integral to our wider school plans for education recovery following 

the pandemic, particularly in its targeted educational and SEMH support, for those 

whose education has been worst affected, including non-disadvantaged learners. 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Communication & Language 

Assessments, observations and discussions with our children, indicate 
under-developed oral language skills and vocabulary gaps among many 
vulnerable / disadvantaged learners. These are evident, particularly in 
Early Years. 

2 Writing & Maths 

Our assessments, whole school data and Subject Leader monitoring, 
indicate that the education of many of our vulnerable / disadvantaged 
children has been impacted by the partial school closures during the 
Covid-19 pandemic and is below that of many non-disadvantaged 
learners.  

3 Phonics & Reading 

Our assessment data, observations and Subject Leader monitoring has 
identified that vulnerable / disadvantaged children have greater 
difficulties with learning in phonics than their peers; this has a significant 
impact on their ability to read and subsequently, to write.  

4 Mental Health & Well-being and Self-regulation 

Our observations and discussions with children and parents / carers 
have identified an increasing number of children who have social and 
emotional needs; these challenges have particularly impacted on our 
vulnerable / disadvantaged learners (including their attainment) and 
have been exacerbated by the partial school closures during the Covid-
19 pandemic. 

Intended Outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To ensure all of our disadvantaged 
children have improved communication 
and language skills.  

Children will have improved  
communication and language skills; this 
will be reflected in end of year 
outcomes. 

To ensure all of our disadvantaged 
children who do not have SEND, achieve 
expected outcomes in Writing at the end 
of KS1. 

All of our disadvantaged children, who 
do not have SEND, will achieve 
expected outcomes in Writing at the end 
of KS1. 
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To ensure all of our disadvantaged 
children who do not have SEND, achieve 
expected outcomes in Maths at the end of 
KS1. 

All of our disadvantaged children, who 
do not have SEND, will achieve 
expected outcomes in Maths at the end 
of KS1. 

To ensure all of our disadvantaged 
children, who do not have SEND, achieve 
expected outcomes in Phonics and 
Reading at the end of KS1. 

All of our disadvantaged children, who 
do not have SEND, will achieve 
expected outcomes in Phonics and 
Reading at the end of KS1. 

To improve and sustain the social and 
emotional well-being of all children in our 
school, particularly those who are 
disadvantaged. 

Children will have good social skills and 
positive emotional well-being; this will be 
reflected in the children’s behaviour 
around school and feedback from 
parents / carers. 

Activity in this Academic Year 

This details how we intend to spend our Pupil Premium (and Recovery Premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £10,195.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Communication 
& Language  

To seek effective 
CPD for staff to 
ensure they are 
well equipped to 
support and 
develop children’s 
communication 
and language 
skills. 

It is widely known that language provides the 
foundation of thinking and learning and should 
be prioritised. 

EEF: 

Literacy_KS1_Guidance_Report_2020.pdf 
(d2tic4wvo1iusb.cloudfront.net)  

 

Law_et_al_Early_Language_Development_final.
pdf (d2tic4wvo1iusb.cloudfront.net) 

 

Preparing_Literacy_Guidance_2018.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

 

EEF-Effective-Professional-Development-
Guidance-Report.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

1, 2, 3 

Maths    
Teaching for 
Mastery: The 
Embedding Year. 

Developing a sound understanding of 
mathematics is essential. Children’s early 
mathematical understanding is strongly 
associated with their later school achievement. It 

2 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Law_et_al_Early_Language_Development_final.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Law_et_al_Early_Language_Development_final.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_2018.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-early-years/Preparing_Literacy_Guidance_2018.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf
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Allocated 
leadership time 
for Maths Subject 
Leader & CPD. 

 

Relevant CPD for 
Staff. 

has, therefore, a major impact on educational 
progress and life outcomes. 

 

EEF_Maths_EY_KS1_Guidance_Report.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

 

Teaching for Mastery | NCETM 

Subject Leaders 
/ Curriculum 

Allocated time for 
SLs to work on 
their individual 
subjects, to 
continue to 
develop 
knowledge and 
skills throughout 
school (including 
the EYFS 
framework). 

Children build on key knowledge and skills 
taught progressively.  

Knowledge is generative (‘sticky’); children will 
know more and be able to learn more. 

 

Development Matters - Non-statutory curriculum 
guidance for the early years foundation stage 
(publishing.service.gov.uk) 

 

 

1, 2, 3 

Enabling 
Environments 
Allocated 
leadership time 
for our EYFS lead 
to up-skill staff in 
how the learning 
environment can 
be most 
effectively used to 
support the 
children’s 
learning across 
the curriculum. 

An enabling environment plays a key role in 
supporting children’s learning and development. 
Children learn and develop well in enabling 
environments with teaching and support from 
adults, who respond to their individual interests 
and needs and help them to build their learning 
over time. An enabling environment ensures that 
children grow and develop to be ‘resilient, 
capable, confident and self-assured’. 

 

Statutory framework for the early years 
foundation stage (publishing.service.gov.uk) 

1, 2, 3, 4 

Mental Health & 
Well-Being 
Allocated 
leadership time 
for our Wellbeing 
Leads to carry out 
actions according 
to our SIP Priority 
Action Plan. 

 

MH Training – All 
Staff 

Children need to be emotionally secure and 
have good mental health in order to be able to 
learn. With the right support, children learn to 
articulate and manage their emotions, deal with 
conflict, solve problems, understand things from 
another person’s perspective, and communicate 
in appropriate ways. These ‘social and emotional 
skills’ are essential for children’s development, 
support effective learning, and are linked to 
positive outcomes in later life. There is extensive 
evidence associating childhood social and 
emotional skills with improved outcomes at 
school and in later life, in relation to physical and 
mental health, school readiness and academic 
achievement, crime, employment and income. 

1, 2, 3, 4 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Guidance_Report.pdf?v=1674414606
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Guidance_Report.pdf?v=1674414606
https://www.ncetm.org.uk/teaching-for-mastery/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1007446/6.7534_DfE_Development_Matters_Report_and_illustrations_web__2_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1007446/6.7534_DfE_Development_Matters_Report_and_illustrations_web__2_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1007446/6.7534_DfE_Development_Matters_Report_and_illustrations_web__2_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf
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EEF_Social_and_Emotional_Learning.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

Monitoring 
Impact  

Allocated 
leadership time 
for the English, 
Phonics,  
Mathematics and 
EYFS Leaders to 
monitor the 
impact of 
teaching and 
learning on our 
PP children. 

Rigorous analysis of data and assessment 
information, enables staff to effectively identify 
gaps in learning; in turn this ensures 
interventions are timely and are focussed on the 
specific needs of learners. 

 

EEF_Implementation_Guidance_Report_2019.p
df (d2tic4wvo1iusb.cloudfront.net) 

1, 2, 3 

Phonics 

Subscription 
renewal for DfE 
Validated SSP 
Programme; Bug 
Club & decodable 
e-book library. 

 

By ensuring high-quality phonics teaching the 
government wants to improve literacy levels to: 

 give all children a solid base upon which 
to build as they progress through school 

 help children to develop the habit of 
reading widely and often, for both pleas-
ure and information 

 

The reading framework - teaching the foundations 

of literacy (publishing.service.gov.uk) 

2, 3 

Promote a Love 
of Reading 

Refreshment of 
classroom 
reading areas 
and the addition 
of a wider range 
of cultural titles, 
alongside other 
resources. 

To encourage reading for pleasure, schools 
need to be able to provide children with a range 
of books, books are the foundation of any 
reading curriculum and the most important 
aspect of any reading classroom. 

To encourage reading for pleasure, classrooms 
need a book stock where there are a wide range 
of books, books that encourage engagement 
whoever you are and whatever your starting 
point. Children need access to texts that reflect 
the lives that they are living and take them to 
new worlds and introduce them to new people – 
real and imagined. 

33.9% of children of primary school age in 
England, are from a minority ethnic background. 

 
CLPE Survey of Ethnic Representation within UK 
Children’s Literature 2017-2022 (November 2022) 
| Centre for Literacy in Primary Education 
 
CLPE Reading for Pleasure 2021 v3.pdf 

1, 2, 3 

 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/implementation/EEF_Implementation_Guidance_Report_2019.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/implementation/EEF_Implementation_Guidance_Report_2019.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1102800/Reading_framework_teaching_the_foundations_of_literacy_-_Sept_22.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1102800/Reading_framework_teaching_the_foundations_of_literacy_-_Sept_22.pdf
https://clpe.org.uk/research/clpe-survey-ethnic-representation-within-uk-childrens-literature-2017-2022-november-2022
https://clpe.org.uk/research/clpe-survey-ethnic-representation-within-uk-childrens-literature-2017-2022-november-2022
https://clpe.org.uk/research/clpe-survey-ethnic-representation-within-uk-childrens-literature-2017-2022-november-2022
https://clpe.org.uk/system/files/2022-03/CLPE%20Reading%20for%20Pleasure%202021%20v3.pdf
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Targeted Academic Support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £14,175.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

School-led 
Tutoring & 
Interventions 

Teachers and 
TAs to work in 
partnership to 
plan and deliver 
high quality, 
structured 1:1 
and small group 
interventions 
with the priority 
being on: 

- Communication 
& Language 

- Phonics 

- Writing 

- Maths 

- SEMH & 
Wellbeing 

Tuition targeted at specific needs and knowledge 
gaps can be an effective method to support low 
attaining pupils or those falling behind (1:1 or small 
group). 

 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

 

Small group tuition | EEF 
(educationendowmentfoundation.org.uk) 

 

Using high quality structured interventions, 
provides effective support for children who face 
barriers to / challenges in, their learning. 

Research on TAs delivering high quality, structured 
interventions in 1:1 or small group settings shows a 
consistent impact on attainment of approximately 
three to four additional months’ progress.  

 

Literacy_KS1_Guidance_Report_2020.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

 

TA_Guidance_Report_MakingBestUseOfTeachingAssistants-
Printable_2021-11-02-162019_wsqd.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

 

EEF_Maths_EY_KS1_Guidance_Report.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

1, 2, 3, 4 

Additional 
Reading 
Support 

TA to provide 
quality, 
additional 
reading 
experiences for 
disadvantaged 
learners. 

Research on TAs delivering high quality, structured 
interventions in 1:1 or small group settings shows a 
consistent impact on attainment of approximately 
three to four additional months’ progress.  

Other research has identified the benefits of TAs in 
terms of the range of learning experiences 
provided and the effects on pupil motivation, 
confidence and self-esteem. 

 

TA_Guidance_Report_MakingBestUseOfTeachingAssistants-
Printable_2021-11-02-162019_wsqd.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

1, 2, 3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Guidance_Report.pdf?v=1674505879
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/early-maths/EEF_Maths_EY_KS1_Guidance_Report.pdf?v=1674505879
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/teaching-assistants/TA_Guidance_Report_MakingBestUseOfTeachingAssistants-Printable_2021-11-02-162019_wsqd.pdf
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Further SEMH 
Support 

TA to provide 
further support 
through nurture 
and Social 
Emotional 
Aspects of 
Learning (1:1 
and targeted 
group). 

There is extensive evidence associating childhood 
social and emotional skills with improved outcomes 
at school and in later life. 

4 

SEND Support 
(through external 
agencies) 

 

Children with additional needs related to the 
following broad areas, may need additional support 
in line with a graduated response: 

 Communication and Interaction 

 Cognition and Learning 

 SEMH 

 Sensory and / or Physical Needs 

1, 2, 3, 4 

 

Wider Strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £3,614.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Attendance 

Allocated time for 
key staff to attend 
DfE Attendance 
Guidance Training 

 

Improving attendance is everyone’s 
business. The barriers to accessing 
education are wide and complex, both 
within and beyond the school gates, and 
are often specific to individual pupils and 
families. The foundation of securing good 
attendance is that school is a calm, 
orderly, safe, and supportive environment 
where all pupils want to be and are keen 
and ready to learn. 

 

Working together to improve school 
attendance (publishing.service.gov.uk) 

 

1, 2, 3, 4 

LAC Training 

Allocated time for 
Inclusion Lead 
(new to role) to 

Designated teachers should take lead 
responsibility for ensuring school staff 
understand the things which can affect 
how looked-after and previously looked 
after children learn and achieve and how 

1, 2, 3, 4 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
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attend LAC training 
opportunity and 
disseminate to 
staff. 

 

the whole school supports the educational 
achievement of these pupils. 

 

The designated teacher for looked-after 
and previously looked-after children 
(publishing.service.gov.uk) 

 

Mental Health & 
Wellbeing 

Whole staff training 
to support 
children’s mental 
health and 
wellbeing. 

 

Children need to be emotionally secure 
and have good mental health in order to 
be able to learn. With the right support, 
children learn to articulate and manage 
their emotions, deal with conflict, solve 
problems, understand things from another 
person’s perspective, and communicate 
in appropriate ways. These ‘social and 
emotional skills’ are essential for 
children’s development, support effective 
learning, and are linked to positive 
outcomes in later life. There is extensive 
evidence associating childhood social 
and emotional skills with improved 
outcomes at school and in later life, in 
relation to physical and mental health, 
school readiness and academic 
achievement, crime, employment and 
income. 

 

EEF_Social_and_Emotional_Learning.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

 

1, 2, 3, 4 

Subsidising 
enrichment 
activities, trips, 
additional 
resources (for 
personal use) and 
providing school 
uniform. 

The impact of enrichment, a healthy lifestyle 
and physical exercise is well documented. 
Evidence shows improved outcomes at 
school and in later life. 

4 

Contingency Fund 
for acute issues / 
challenges. 

Based on our experiences and those of 
similar schools, we have identified a need to 
set a small amount of funding aside to 
respond quickly to needs that may arise / 
have not yet been identified. 

 

1, 2, 3, 4 

Total budgeted cost:  

 £32,304.00 (2021-22) 

 £27,984.00 (2022-23) 
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/683561/The_designated_teacher_for_looked-after_and_previously_looked-after_children.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/683561/The_designated_teacher_for_looked-after_and_previously_looked-after_children.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/683561/The_designated_teacher_for_looked-after_and_previously_looked-after_children.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf
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Part B: Review of the Previous Academic Year 

Outcomes for Disadvantaged Pupils 

Our internal assessments during 2020-21 and 2021-22 show that the performance of 

our disadvantaged pupils was lower than in previous years, in key areas of the 

curriculum. This was reflected in both progress and attainment data. Our assessment 

of the reasons for these outcomes points primarily to Covid-19 impact, which disrupted 

all of our subject areas to varying degrees. As evidenced in schools across the country, 

school closure was most detrimental to our disadvantaged pupils, and they were not 

able to benefit from our Pupil Premium funded improvements to teaching and targeted 

interventions to the degree we had intended. The impact was mitigated by our 

resolution to maintain a high-quality curriculum, including during periods of partial 

closure, which was aided by use of online resources such as those provided by Oak 

National Academy. Pupil Premium families received technical support and printed / 

practical resources. Pupil Premium pupils were also given additional school staff 

contact (where appropriate) and places in key worker provision (with additional adults). 

Our assessments and observations indicated that pupil behaviour, wellbeing and 

mental health were significantly impacted last year, primarily due to COVID-19-related 

challenges. The impact was particularly acute for disadvantaged learners so we used 

Pupil Premium funding to provide wellbeing support for all children, and targeted 

interventions where required. This included BLP interventions and nurture group 

opportunities. We are building on that approach with the activities detailed in this plan. 

Externally Provided Programmes 

Programme Provider 

N/A  

 

 

 

 

 


